
Welcome to our second edition of the Joining 

the Dots newsletter. This edition is primarily 

focused at the classroom teacher and 

provides a range of articles from various 

professional, tip sheets and web sites for 

further understanding of Autism Spectrum 

Disorder.  

A key to understanding autism is that every 

single young person who presents with 

autism will require individual strategies and 

supports that may and often will vary greatly 

to another young person who presents with 

autism. As one of the key articles in this 

ŜŘƛǘƛƻƴ ǎǘŀǘŜǎ άƛŦ ȅƻǳ ƪƴƻǿ ƻƴŜ ǇŜǊǎƻƴ ǿƛǘƘ 

ŀǳǘƛǎƳΣ ȅƻǳ ƪƴƻǿ ƻƴŜ ǇŜǊǎƻƴέΦ {ŎƘƭƻǇŜǊΩǎ 

Iceberg model gives us opportunity for 

reflection where often we are concerned 

with the immediacy of the episode or 

behaviour without looking into the 

underlying impairments that may be 

contributing to the challenging behaviour 

Mary Gibbs, a Psychologist within our 

Department has been working in the Autism 

area, firstly through the CAMHS Autism clinic 

and in 2008 & 2009 having a leading role in 

developing a plan around autism in the 

[ƻŘŘƻƴ aŀƭƭŜŜ wŜƎƛƻƴΦ aŀǊȅΩǎ ŀǊǘƛŎƭŜΣ ƻƴ 

what can a teacher do if they have a student 

with autism in their class provides a range of 

strategies from communication to visual, 

social and behaviour strategies. Also make 

ǎǳǊŜ ȅƻǳ ǊŜŀŘ {ǳŜ [ŀǊƪŜȅΩǎ Essential tips for 

understanding autism disorder. 

n late August approximately twenty staff 

members from across LMR Wellbeing Team, 

Student Services and Schools will be 

attending three days of professional 

development on the Positive Partnership 

approach to autism. I would encourage all 

teaching staff to go to the following website 

where you can access resources and the 

first module: www.autismtraining.com.au 

Anna Clark and Kathryn Shard from our 

Student Services team will also be attending 

ACT NOW autism transition to school 

training with staff from early childhood. 

Both these training opportunities will 

enable our staff to offer training to teachers 

in 2010. 

Please take the time to let me know what 

you think of this newsletter and any ideas 

you may have for upcoming editions. I can 

be contacted at 

simms.rick.a@edumail.vic.gov.au 

Regards, 

Rick Simms 

Introduction 

Rick Simms, Manager Student Support Services    
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Autism State Plan 

6 Priority Areas: 

¶ Make it easier to  get 
support 

¶ Strengthen the ASD 
expertise of the work-
force 

¶ Extend and link key ser-
vices and supports espe-
cially during transition 

¶ Enhance and provide 
appropriate educational 
opportunities 

¶ Facilitate successful 
participation in the com-
munity 

¶ Develop a robust evi-
dence base about ASD 
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Autism Spectrum Disorder is a complex 

developmental disability in which there is a 

dysfunction of some parts of the brain and 

central nervous system.  This affects how a 

person learns to understand and use commu-

nication and how he or she interacts with 

people and the environment. Autism Disor-

der begins before the age of three and lasts 

throughout a person's life, although symp-

toms may improve over time. Some children 

with an Autism Disorder show hints of future 

problems within the first few months of life. 

In others, symptoms might not show up until 

24 months or later. Some children with Au-

tism Disorder seem to develop normally until 

around 18 to 24 months of age and then they 

stop gaining new skills, or they lose the skills 

they once had. 

How common is autism? 

A three year study commissioned by the Aus-

tralian Advisory Board on Autism Spectrum 

Disorders into the prevalence of Autism, 

concluded that there is a prevalence of 62.5 

per 10,000 or one in 160 Australian children 

aged between 6 and 12 years have an autism 

spectrum disorder (ASD) (Wray, J., Williams, 

K. (2007) The Prevalence of Autism in Austra-

lia. Report commissioned by the Advisory 

Board on Autism Spectrum Disorders.) 

Triad of Impairments: 

A student with a diagnosis of Autism Disor-

der will have impairments in social interac-

tion, communication and behaviour. In addi-

tion to these impairments, a student may 

also have a difficulty with sensory processing 

in terms of hypo or hyper sensitivity.  Each 

child with Autism will present very differ-

ŜƴǘƭȅΣ ƘŜƴŎŜ ǘƘŜ ǎǘŀǘŜƳŜƴǘ άLŦ ȅƻǳ ƪƴƻǿ ƻƴŜ 

ǇŜǊǎƻƴ ǿƛǘƘ !ǳǘƛǎƳΣ ȅƻǳ ƪƴƻǿ ƻƴŜ ǇŜǊǎƻƴέΦ  

Each student will have a unique combination 

of impairments and strengths (see diagram 

above, presented by Jacqui Borland of Posi-

tive Partnerships at the recent Autism Victo-

ria Conference). 

άLŦ ȅƻǳ ƪƴƻǿ ƻƴŜ ǇŜǊǎƻƴ ǿƛǘƘ !ǳǘƛǎƳΣ ȅƻǳ ƪƴƻǿ 
ƻƴŜ ǇŜǊǎƻƴΗέ Judy Brewer (Parent ) by Mary Gibbs, Psychologist 

Ψό!{5ύΦΦΦ ŀŦŦŜŎǘǎ Ƙƻǿ 

a person learns to 

understand and use 

communication and 

how he or she 

interacts with 

people and the 

ŜƴǾƛǊƻƴƳŜƴǘΦΩ  
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Deficits in Socialisation may manifest in 

the following: 

¶ Lack of socio-emotional reciprocity, give and 

take, connectedness to people, appearance 

of aloofness. Not smiling when smiled at, 

laughing for no apparent reason, not offering 

comfort if someone is distressed. 

¶ Difficulty developing/sustaining peer relation-

ships. May be uninterested in other children 

ǘƘŜƛǊ ŀƎŜ ƻǊ ƘŀǾŜ ΨŎƭǳƳǎȅΩ ǎƻŎƛŀƭ ƛƴǘŜǊŀŎǘƛƻƴǎ 

¶ Poor eye contact, limited range of facial ex-

pressions, vocal tone or gestures. 

¶ Lack of shared enjoyment/interests. Not of-

fering to share or pointing out things of inter-

est. Not showing something that they have 

made, e.g., painting from kinder. 

¶ A tendency not to engage in social imitation.  

Waving good-bye, blowing a kiss, playing 

peek-a-boo. 

¶ Little or no empathy or ability to under-

stand that other people have feelings. Diffi-

culty making friends. 

Deficits in Communication may manifest 

in the following ways: 

¶ Delay in or total lack of, spoken language. 

¶ Difficulty initiating or sustaining reciprocal 

conversation. Talking AT someone rather 

than talking WITH someone. 

¶ Idiosyncratic, stereotyped, echolalia, re-

petitive use of language. Using the term 

ΨǊŀƛƴ ŘƻŎǘƻǊΩ ǘƻ ǊŜŦŜǊ ǘƻ ŀƴ ǳƳōǊŜƭƭŀΣ 

ΨǇƻǇŎƻǊƴ ǊƻŀŘΩ ŦƻǊ ŀƴ ǳƴƳŀŘŜ ǊƻŀŘΦ 

¶ Impaired imaginative and imitative play ap-

propriate to developmental level. Little pre-

tend play with dolls, teddies, does not enjoy 

social games with other children. 

¶ Poor use of gesture. 

¶ Literal understanding of spoken language.  

ά{ƘŀƪŜ ŀ ƭŜƎέΤ άƎŜǘ ŀ ǿǊƛƎƎƭŜ ƻƴέΦ 

Restricted and Repetitive Interests and 

Behaviour: 

¶ Attachments/interests that are unusual in 

Ψ/ƘŀƭƭŜƴƎƛƴƎ 

behaviours are 

usually caused by 

anxiety that occurs as 

a result of an 

underlying difficulty 

related to the triad of 

ƛƳǇŀƛǊƳŜƴǘǎΩΦ 
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their quality, intensity or focus. Knowing all the 

ōǳǎ ǊƻǳǘŜǎΣ ΨƻōǎŜǎǎŜŘΩ ǿƛǘƘ ŀ ŎŜǊǘŀƛƴ ǘƻǇƛŎ ŦƻǊ 

months or years, repeatedly asking questions 

to which specific answers must be given. 

¶ Inflexible adherence to non-specific routines 

and rituals. Insisting on having food a certain 

way on the plate all the time, not getting out of 

pajamas until the sun has risen, extreme dis-

tress if routine altered. 

¶ Lack of imagination and creativity.  Lining up 

toys, acting out scripts from videos, strict ad-

herence to sorting and ordering. 

¶ Stereotyped motor mannerisms. Finger flick-

ing, hand flapping, jumping up and down, spin-

ning, toe-walking. 

¶ Interest in non-functional object parts. Playing 

with  the wheels of the car and not the whole 

car, staring at the ceiling fan.   

άLŦ ȅƻǳ ƪƴƻǿ ƻƴŜ ǇŜǊǎƻƴ ǿƛǘƘ !ǳǘƛǎƳΣ ȅƻǳ ƪƴƻǿ 
ƻƴŜ ǇŜǊǎƻƴΗέ Continued from page 2 

Behaviour ς the Iceberg Model  

Ψ/ƘŀƭƭŜƴƎƛƴƎ ōŜƘŀǾƛƻǳǊǎ ŀǊŜ ǳǎǳŀƭƭȅ ŎŀǳǎŜŘ ōȅ 
anxiety that occurs as a result of an underly-
ing difficulty related to the triad of impair-
ments. Even physically aggressive behaviour, 
when analysed, usually serves a purpose 
rather than being deliberately manipulative. 

The (model above) is a useful way to identify 
and analyse behaviour. This information will 
help determine strategies to encourage posi-
ǘƛǾŜ ŎƘŀƴƎŜΦΩ 

Iceberg Modelτ Schopler 1995, taken from 
Ψ.ǊŜŀƪƛƴƎ Řƻǿƴ ǘƘŜ ōŀǊǊƛŜǊǎ ǘƻ ƭŜŀǊƴƛƴƎΩ ōƻƻƪƭŜǘΣ 
Ennis and Manns, 2004. 



Remember, 

feeling 

overwhelmed at 

first is normal, 

but you are not 

alone!  
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ά{ƻΦΦΦ L ƘŀǾŜ ŀ ǎǘǳŘŜƴǘ ƛƴ Ƴȅ Ŏƭŀǎǎ ǿƛǘƘ !ǳǘƛǎƳΣ 
what can I do?  by Mary Gibbs, Psychologist 

Autism is a fascinating yet challenging area 

which is still being researched worldwide. Re-

member, feeling overwhelmed at first is normal, 

but you are not alone! The more you read and 

the more training you attend, the more you will 

grow in your learning and understanding of the 

disorder which will help you set up your  class-

room program for success! 

COMMUNICATION STRATEGIES 

¶ Use short consistent language, clear and con-
cise directions, name first! 

¶ Combine language with visuals ς signs, ges-
ture, high five, thumbs up 

¶ Wait ς allow take up (processing) time 

¶ 5ƻƴΩǘ ŀǎǎǳƳŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ - check. 

¶ Be aware of literal interpretation 

¶ ¢ŜŀŎƘ ǘƘŜ ΨƘƛŘŘŜƴ ǎƻŎƛŀƭ ŎǳǊǊƛŎǳƭǳƳΩ όǎƻŎƛŀƭ 
norms) 

¶ Provide advance information about next ac-
tivity (preparation /visualisation) 

¶ Prepare for any change (advance warning). 

VISUAL STRATEGIES 

Visual Strategies are a collection of tools and 

ideas that scaffold communication by improving 

comprehension.  Visual cueing systems can 

support the classroom curriculum and behav-

iour programs. 

The use of visual strategies, schedules, signs, 

{ƻŎƛŀƭ {ǘƻǊƛŜǎϰ ŀƴŘ ǎƻŎƛŀƭ ǎŎǊƛǇǘǎ ŀǊŜ ƘƛƎƘƭȅ ǊŜŎπ

ommended and can be used to: 

¶ help and enable the 
student to understand 

¶ show what is required 

¶ show what will happen 
(e.g. Timetables) 

¶ support communication 
including making 
choices 

¶ encourage independ-
ence 

¶ provide reassurance 

¶ show feelings, emotions 

¶ teach social skills 

¶ support development of 
appropriate classroom 
behaviours 

¶ provide reward sys-
tems. 

SOCIAL INTERACTION STRATEGIES 

Interaction ς build relationships carefully 

¶ Be consistent with expectations 

¶ 5ƻƴΩǘ ŜȄǇŜŎǘ ŎƘƛƭŘǊŜƴ ǘƻ ǿŀƴǘ ǘƻ ǿƻǊƪ ǘƻπ
gether 

¶ !ƭƭƻǿ Ψtake upΩΧ ǘƛƳŜ 

¶ DƛǾŜ ŎƭŜŀǊ ŘƛǊŜŎǘƛƻƴΣ ŘƻƴΩǘ ŀǎƪ ǿƘŀǘ ǘƘŜȅ ǿŀƴǘ 
to do ς limit choice 

¶ ¦ǎŜ Ψstop ŀƴŘ ǿŀƛǘΧΦΦΩ 

 Students with a diagnosis of Autism will often 

present with challenging behaviours and when 

teaching these students you can look for the 

following signs of stress: 

Look for  

¶ Over-or-under sensitivity to sensory input 
such as noise, odours,  bright lights, pain, the 
feel of certain textures or being touched 

¶ Distress with sudden or loud noises, showing 
agitation when there is a lot of activity 
around, a wish to escape 

¶ State of arousal (may be high or low) 

¶ Extreme reactions 

¶ Injury / illness, as pain not often felt 

¶ Lack of generalisation of skills. 

 {Ŝǘ ǳǇ ŀ άǎŜƴǎƻǊȅέ ŀǊŜŀ for relaxation, calming 

and de-stressing activities τlow lighting, simple 

furniture, no distractions, low noise.  (Refer to 

previous Newsletter and Kennington P.S. initia-

tives.) 

 Be proactive! Learn to recognise the early signs 

of stress. 

 BEHAVIOUR STRATEGIES   

Prepare for change 

¶ Use visuals, timetables, schedules; develop a 
routine 

¶ Talk through what is going to happen next 

¶ Creative visualisation ς talk through and 
teach what you WANT to happen 

¶ Teach the behaviour / social skill you expect, 
make these expectations clear and concise, 
then practise 

¶ Use individualized (achievable) rewards and 
reinforcements. 

¶ Teach feelings and emotions 

Organisation 

Be calm! 

Be prepared! 

Be consistent and communicate clearly. 



1. {ǘǳŘŜƴǘǎ ǿƛǘƘ ŀƴ !{5 ŘƻƴΩǘ ƘŀǾŜ ǘƻ ƭƻƻƪ ŀǘ ȅƻǳ ŀƭƭ ǘƘŜ ǘƛƳŜΦ  

 V Reason: They find looking and listening at the same time hard to do.  

2.  Give them time to answer any of your questions.  

 V Reason: They have slower processing time. Sometimes it can take them up to a min-

ute to formulate the answer in the correct sequence.  

3.  If they feel pressured they will answer with stock standard answers.  

 V Reason: ¢ƘŜȅ ƪƴƻǿ ƛǘ ǿƛƭƭ ƎŜǘ ǘƘŜƳ ƻǳǘ ƻŦ ǘǊƻǳōƭŜ ǉǳƛŎƪƭȅΦ ¢Ƙƛǎ Ƴŀȅ ƛƴŎƭǳŘŜΥ άL ŘƻƴΩǘ 

ƪƴƻǿέΣ άȅŜǎέΣ άƳŀȅōŜέ ŀƴŘ ƻŦǘŜƴ ǘƘƛǎ ƛǎƴΩǘ ǘƘŜƛǊ ǘǊǳŜ ŀƴǎǿŜǊΗ  

пΦ ¢ƘŜȅ ƻŦǘŜƴ ŘƻƴΩǘ άƎŜƴŜǊŀƭƛǎŜέ ƛƴŦƻǊƳŀǘƛƻƴ ōŜǘǿŜŜƴ ǇŜƻǇƭŜ ŀƴŘ ǇƭŀŎŜǎΦ  

 V Reason: IƻƳŜǿƻǊƪ ŦƻǊ ǘŜŀŎƘŜǊ ΨȄΩ ƛǎ ƛƴ ǘƘŜ ȅŜƭƭƻǿ ōŀǎƪŜǘ ōǳǘ ŦƻǊ ǘŜŀŎƘŜǊ ΨȅΩ ƛǘΩǎ ǘƻ ōŜ 

placed in the green basket.  

5. They find organisation of their school equipment very difficult.  

 V Reason: They are best with one folder with everything inside. Limit the number of 

pencils, pens etc.  

6. Limit their choices and be very specific with choices.  

 V Reason: They find choices overwhelming and are often concerned with making 

wrong choice due to their difficulty with problem solving.  

7. Be as clear, concise and concrete as possible.  

 V Reason: People with an ASD have difficulty with abstract thinking.  

8. Avoid verbal overload.  

 V Reason: They are visual learners and verbal information takes them longer to proc-

ess and retain.  

9. Avoid verbal arguments by redirect-

ing them to what they should be 

ŘƻƛƴƎΦ 9Ǝ ά{ǘŀǊǘ ȅƻǳǊ ǿƻǊƪέΦ  

 V Reason: They often enjoy ver-

bal arguments.  

10. People with an ASD need positive 

feedback to know they are on the 

right track.  

 V Reason: Because of their fear of 

failure and they want to be Mr or 

Ms Perfect.  

{ǳŜ [ŀǊƪŜȅΨǎ ǿŜōǎƛǘŜ ƻŦŦŜǊǎ ŀ ǿŜŀƭǘƘ ƻŦ 

information  and practical tip sheets 

similar to this one. You can find details 

of her practical workshops on the last 

page of this newsletter. 

10 Essential Tips for Understanding Autism 
Disorder ǘŀƪŜƴ ŦǊƻƳ {ǳŜ  [ŀǊƪŜȅΩǎ ¢ƛǇ {ƘŜŜǘ  ŦƻǳƴŘ ŀǘ http://suelarkey.com.au    

ΨStudents with ASD 

ŘƻƴΩǘ ƘŀǾŜ ǘƻ ƭƻƻƪ 

at you all the time. 

They find looking 

and listening at 

the same time 

ƘŀǊŘ ǘƻ ŘƻΦΩ 
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Edition, Carol Gray   

  

¢ƘŜ bŜǿ {ƻŎƛŀƭ {ǘƻǊȅϰ 

Book: Illustrated 

Edition, Carol Gray  

Additional Infor-

mation: 

/ŀǊƻƭ DǊŀȅΩǎ 

{ƻŎƛŀƭ {ǘƻǊƛŜǎϰ 

are trademarked 

and use a specifi-

cally defined for-

mat. They focus on 

building behavioural and 

emotional understanding 

and in generalising skills across 

social situations. However there 

may be other publications that you 

come across (sometimes called Be-

haviour Stories, Behaviour Scripts, Social 

Scripts etc) which use a similar format. The 

following websites contain samples of social 

stories which could be adapted to suit students 

in your class.  

Autism Help website:  

http://www.autismhelp.info/htm/education/

later/later_index.htm 

Flemington-Raritan Autism Program (New Jer-

sey) website:  

http://webster.frsd.k12.nj.us/autistic/Social%

20Stories/social_stories.htm 

The Watson Institute (Pennsylvania) website:  

http://www.thewatsoninstitute.org/teacher-

resources2.jsp?

pageId=2161392240601226415747290  

Autism 4 Teachers: 

www.autism4teachers.com  

/ƭƛŎƪ ƻƴ ά9ƴǘŜǊ IŜǊŜέ ǘƘŜƴ ŎƭƛŎƪ ά{ƻŎƛŀƭ {ƪƛƭƭǎέΦ  

This site has been created and updated by a 

group of 4 teachers from the central Florida 

areaτloads of social skill resources including 

free stories, useful links, and social skills games.  

The following URL will take you to an extensive 

list of other Social Stories resources: 

http://www.okautism.org/sites/okautism/

uploads/documents/ResourcesSocialStories.pdf  

/ŀǊƻƭ DǊŀȅΩǎ {ƻŎƛŀƭ {ǘƻǊƛŜǎϰ 

can be used to help chil-

dren understand a 

social situation, 

skill or concept. 

It helps them 

to understand 

how to read 

social cues, 

understand 

ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ 

perspectives 

and tells them 

common re-

sponses in a specific 

format and style. Social 

{ǘƻǊƛŜǎϰ ŀǊŜ ŎƻƳƳƻƴƭȅ ǳǎŜŘ 

with children with Autism 

Spectrum Disorder and Social 

!ǊǘƛŎƭŜǎϰ Ŧƻƭƭƻǿ ǘƘŜ ƎǳƛŘŜƭƛƴŜǎ ŀǎ 

ŦƻǊ ǿǊƛǘƛƴƎ ŀ {ƻŎƛŀƭ {ǘƻǊȅϰ ōǳǘ ǳǎŜ ŀ 

more age appropriate format for adoles-

cents.  

²Ƙŀǘ ŀǊŜ ǘƘŜ !ƛƳǎ ƻŦ {ƻŎƛŀƭ {ǘƻǊƛŜǎϰΚ  

¢ƘŜ ŀƛƳ ƻŦ {ƻŎƛŀƭ {ǘƻǊƛŜǎϰ ƛǎ ǘƻ ǎƘŀǊŜ ƛƴŦƻǊƳŀπ

tion about social situations in a way that can 

be easily understood. The aim is to improve a 

ǎǘǳŘŜƴǘΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜǾŜƴǘǎ ŀƴŘ ŜȄǇŜŎπ

tations which then leads to them to making 

more effective responses.    

Iƻǿ Řƻ L ǿǊƛǘŜ ŀ {ƻŎƛŀƭ {ǘƻǊȅϰΚ  

{ƻŎƛŀƭ {ǘƻǊƛŜǎϰ Ŏŀƴ ōŜ ǿǊƛǘǘŜƴ ǎǇŜŎƛŦƛŎŀƭƭȅ ŦƻǊ 

a student who is having difficulty understand-

ing a specific social situation. They provide 

step by step description and are written from 

ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊǎǇŜŎǘƛǾŜΦ {ƻŎƛŀƭ {ǘƻǊƛŜǎϰ ƘŜƭǇ 

give students an understanding of the 

thoughts, emotions and behaviours of others.  

/ŀǊƻƭ DǊŀȅΩǎ ǿŜōǎƛǘŜ Ŏƻƴǘŀƛƴǎ ǳǎŜŦǳƭ ƛƴŦƻǊƳŀπ

tion for parents and teachers about resources 

ǘƻ ŀǎǎƛǎǘ ƛƴ ǿǊƛǘƛƴƎ {ƻŎƛŀƭ {ǘƻǊƛŜǎϰ ŀƴŘ Ŏƻƴπ

ǘŀƛƴǎ ǎŀƳǇƭŜ {ƻŎƛŀƭ {ǘƻǊƛŜǎϰ ŀƴŘ {ƻŎƛŀƭ !Ǌǘƛπ

ŎƭŜǎϰ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎ ǿƛǘƘ !ǳǘƛǎƳ {ǇŜŎπ

trum Disorder.  

Carol Gray website: 

 http://www.thegraycenter.org/social-stories 

Resources:   

The New Social Storyϰ Book: 10th Anniversary 

²Ƙŀǘ ŀǊŜ {ƻŎƛŀƭ {ǘƻǊƛŜǎϰΚ by Simone Fraser, Speech Pathologist, DEECD 

ΨIt helps them to 

understand how 

to read social 

cues, understand 

ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ 

perspectives and 

tells them 

common 

responses in a 

specific format 

ŀƴŘ ǎǘȅƭŜΦΩ  
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http://www.autismhelp.info/htm/education/later/later_index.htm
http://www.autismhelp.info/htm/education/later/later_index.htm
http://webster.frsd.k12.nj.us/autistic/Social%20Stories/social_stories.htm
http://webster.frsd.k12.nj.us/autistic/Social%20Stories/social_stories.htm
http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290
http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290
http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290
http://www.okautism.org/sites/okautism/uploads/documents/ResourcesSocialStories.pdf
http://www.okautism.org/sites/okautism/uploads/documents/ResourcesSocialStories.pdf
http://www.thegraycenter.org/social-stories


What else can I do as a classroom teacher? 
 wŜŦƭŜŎǘƛƻƴǎ ŦǊƻƳ 5Ǌ ²ŜƴŘȅ [ŀǿǎƻƴΩǎ ǇǊŜǎŜƴǘŀǘƛƻƴ ŀǘ ǘƘŜ ǊŜŎŜƴǘ !ǳǘƛǎƳ ±ƛŎǘƻǊƛŀ /ƻƴŦŜǊŜƴŎŜ 
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If you were fortunate enough to attend the re-

cent Autism Victoria Conference (in Melbourne, 

or televised at a regional centres), your mind will 

still be buzzing with ideas to support your stu-

dents with ASD. For those of you that missed 

this opportunity, you can now access informa-

tion from the various sessions at this link: 

http://www.autismvictoria.org.au/conference/ 

Dr. Wendy Lawson outlined some great strate-

gies for teachers to try. Both Wendy and her two 

sons have had an ASD diagnosis, so her sugges-

tions come from a wealth of knowledge and first 

hand experience. In particular, Wendy stressed 

ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǘŀǇǇƛƴƎ ƛƴǘƻ ŀ ǎǘǳŘŜƴǘΩǎ ǎǇŜπ

cial interest area. Students with ASD often have 

a narrow area of intense interest. Their ability to 

retain facts related to this area of interest can be 

astounding. Wendy suggested using this re-

stricted interest as a way to tap into their world 

and to tackle other issues... 

Similarly, Wendy explained how ICT can be a 

fantastic communication tool for students with 

ASD. As these students struggle with social inter-

action, interaction online (e.g. on a class wiki) 

can be less threatening for them.  

Click on the previous web link  for more gems 

from Wendy and to access valuable information 

from the other presenters. 

ôStudents  

with ASD often 

have narrow 

areas  

of intense 

interest.õ  

http://www.autismvictoria.org.au/conference/

