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6 Priority Areas: Introduction
1 Make it easier to get Rick Simms, Manager Student Support Services
support Welcome to our second edition of thiwining  Student Services and Schools will be
9 Strengthen the ASD the Dotsnewsletter. This edition is primarily attending three days of professional
;axpertlse of the work- focused at the classroom teacher anc development on the Positive Partnership
orce

provides a range of articles from various approach to autism. | would encourage all

T Extend and link key ser- professional, tip sheets and web sites foi teaching staff to go to the following website

vices and supports espe- . .
cially during transition further understanding of Autism Spectrum where you can access resources and the

Disorder. first module:www.autismtraining.com.au

9 Enhance and provide

appropriate educational A key to understanding autism is that every Anna Clark and Kathryn Shard from our

opportunities single young person who presents with Student Services team will also be attending

f Facilitate successful autism will require individual strategies and ACT NOW autism transition to school
pmatjr::ict;patlon in the com- supports that may and often will vary greatly training with staff from early childhood.

to another young person who presents with Both these training opportunities will
9 Develop a robust evi-

dence base about ASD autism. As one of the key articles in this enable our staff to offer training to teachers

SRAGAZY &adliadSa aA¥ @&in2010. Al
bdzuAayz e 2dz 1yzo _ 2y Please take the time to let me know whatN‘né1
Iceberg model gives us opportunity fory, think of this newsletter and any ideas

Inside thiS iSSUE: reflection where often we are concerned you may have for upcoming editions. | can
with the immediacy of the episode or ., -ontacted at
WLT &2dz | yz g 2yS behaviour without looking into the simms.rick.a@edumail.vic.gov.au
ge;sgnYw)LttEIau- underlying impairments that may be 4
contributing to the challenging behaviour Regards,
So...I have a stu- 4 Mary Gibbs, a Psychologist within our Rick Simms
dent in my class o .
with autism, what Department has been working in the Autis oositive .
can | do? area, firstly through the CAMHS Autism clini @ partnerships  Autism Spectrum

{dzS [FN]S& §§ and in 2008 & 2009 having a leading role i
10 Essential Tips for developing a plan around autism in the

Understanding Au- [2RR2y alff588 wS3Az2 @ggﬁ%ersaps e -
tism Disorder

what can a teacher do if they have a studen

What are Social Sto- 6 with autism in their class provides a range o
ries™? strategies from communication to visual,
What else can | do as 7 social and behaviour strategies. Also mak
2 Chssitl e 4 dz2NB & 2dz NB [EBsenfiatizs for |

Professional learning, 38 understanding autism disorder P ey O:‘:nmg o

resources and links . Sl | pona Logintiors
n late August approximately twenty staff 'b >
members from across LMR Wellbeing Tean
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The Diversity of Autism

Communication non-verbal verbal
1
|

Social Interaction aloof passive active/odd
1
|

Repetitive behaviour .

mild marked

Restricted interest

Sensory

Processing hyposensitive

|
|

hypersensitive

Learning Style

1

strong visual spatial skills; visual learner; kinaesthetic;
gestalt learner; poor executive functioning; detailed-focused

Intellectual Ability

(|Q) severe

108004

moderate

mild average gifted

Autism Spectrum Disordeis a complex
developmental disability in which there is a
dysfunction of some parts of the brain and
central nervous system. This affects how a
person learns to understand and use commu-
nication and how he or she interacts with
people and the environment. Autism Disor-
der begins before the age of three and lasts
throughout a person's life, although symp-
toms may improve over time. Some children
with an Autism Disorder show hints of future
problems within the first few months of life.
In others, symptoms might not show up until
24 months or later. Some children with Au-
tism Disorder seem to develop normally until
around 18 to 24 months of age and then they
stop gaining new skills, or they lose the skills
they once had.

How common is autism?

A three year study commissioned by the Aus-
tralian Advisory Board on Autism Spectrum
Disorders into the prevalence of Autism,

concluded that there is a prevalence of 62.5
per 10,000 or one in 160 Australian children
aged between 6 and 12 years have an autism
spectrum disorder (ASQWray, J., Williams,

K. (2007) The Prevalence of Autism in Austra:

lia. Report commissioned by the Advisory

Board on Autism Spectrum Disorders.)
Triad of Impairments:

A student with a diagnosis of Autism Disor-
der will have impairments in social interac-
tion, communication and behaviourln addi-
tion to these impairments, a student may
also have a difficulty with sensory processing
in terms of hypo or hyper sensitivity. Each
child with Autism will present very differ-
Syitezxs KSyOS (KS
LISNBE2Y 6AGK ! dziaayx
Each student will have a unique combination
of impairments and strengthg¢see diagram
above, presented by Jacqui Borland of Posi-
tive Partnerships at the recent Autism Victo-
ria Conference).
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Deficits in Socialisation may manifest in
the following:

1

9 Little or no empathy or ability to under-
stand that other people have feelingsiffi-
culty making friends.

Deficits in Communication may manife
in the following ways:

1
1l

Restricted and Repetitive Interests and
Behaviour:

 Attachments/interests that are unusual in

GKSANI

Lack of sociemotional reciprocity, give and
take, connectedness to people, appearance
of aloofness.Not smiling when smiled at,
laughing for no apparent reason, not offering
comfort if someone is distressed.

Difficulty developing/sustaining peer relation-

ships.May be uninterested in other children
F3S 2NJ KI g5 wOft d

Poor eye contact, limited range of facial ex-

pressions, vocal tone or gestures.

Lack of shared enjoyment/interestdlot of-

fering to share or pointing out things of inter-
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their quality, intensity or focuKnowing all the
0dza NRdziSasz w20

to which specific answers must be given.

1 Inflexible adherence to nempecific routines

and rituals.Insisting on having food a certain
way on the plate all the time, not getting out of
pajamas until the sun has risen, extreme dis-

tress if routine altered.

k of |mag|r21anon Iand creat|v1tyL|n|ng up

toys actlng out scripts from gc}jeos strict ad;\

herence to sorting and ordering.

1 Stereotyped motor mannerismgringer flick-
ing, hand flapping, jumping up and down, spin-

ning, toewalking.

est. Not showing something that they have q |nterest in nonfunctional object partsPlaying

made, e.g., painting from kinder.

A tendency not to engage in social imitation.
Waving gooebye, blowing a kiss, playing

peeka-boo.

Delay in or total lack of, spoken languagg

Difficulty initiating or sustaining reciproce
conversation.Talking AT someone rathe
than talking WITH someone.

Idiosyncratic, stereotyped, echolalia, re-
petitive use of languageUsing the term
WNF Ay R20G2ND (G2 NB
WL LIO2NY NRBIFRQ F2NJ |y

Impaired imaginative and imitative play ap-
propriate to developmental levelLittle pre-

tend play with dolls, teddies, does not enjoy
social games with other children.

Poor use of gesture.

Literal understanding of spoken language.
G{KF1S F £83¢T a3asid |

r

with
car, staring at the ceiling fan.

For example,
angry outbursts

- Fears and phobias
- Literal interpretation
- Poor-communication skills
- Misinterpretation of events
- Overloaded by sensory stimuli
- Poor understanding of social rules

dzy YI RS NR2I RO
Behaviour¢ the Iceberg Model
W/ KIFffSy3aay3
anxiety that occurs as a result of an underl
ing difficulty related to the triad of impair-

ments. Even physically aggressive behaviour,
when analysed, usually serves a purpose

rather than being deliberately manipulative.

The (model above) is a useful way to identify

and analyse behaviour. This information will
HelpldeFhindSstrateyjiés® encourage pos
GAGS OKIy3aSoQ
IcebergAModaI Schoplgr 1995, taken from
Y. NBII1Ay3 R24Y
Ennis and Manns, 2004.

4853aSRQ gAlK I O

months or years, repeatedly asking questions

the wheels of the car and not the whole
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behaviours are
usually caused by
anxiety that occurs as
a result of an
underlying difficulty

related to the triad of
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Remember,
feeling
overwhelmedat
first is normal,
but you are not

alonel!
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Wh at Can I dO?by Mary Gibbs, Psychologist

Autism is a fascinating yet challenging area SOCIAL INTERACTION STRATEGIES

which is still being researched worldwideRe-

member, feelingpverwhelmedat first is normal,
but you are not alone! The more you read and
the more training you attend, the more you will
grow in your learning and understanding of the
disorder which will help you set up your class-
room program for success!

COMMUNICATION STRATEGIES

1 Use short consistent language, clear aod-

cisedirections, name first!

1 Combine language withisualsg signs, ges-

ture, high five, thumbs up

norms)

9 Provide advance information about next ac-

Wait ¢ allow take up (processing) time

Be aware ofiteral interpretation
¢S OK (KS WKARRSY

tivity (preparation /visualisation)

1 Prepare for any change (advance warning).

VISUAL STRATEGIES

Interaction ¢ build relationships carefully

1 Be consistent with expectations

152y Qi SELISOG OKAfRNBY
gether
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to do ¢ limit choice
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Students with a diagnosis of Autism will often

present with challenging behaviours and when

teaching these students you can look for the

followingsigns of stress

Logk for

52yQi | 84dzYS-cleskRSNE G yRAY 3

1 Overor-under sensitivity to sensory input
such as noise, odours, bright lights, pain, the

1 Distress with sudden or loud noises, showing
agitation when there is a lot of activity
around, a wish to escape

1 State of arousal (may be high or low)

i Extreme reactions

Visual Strategies are a collection of tools and T Injury /illness, as pain not often felt

ideas that scaffold communication by improving 1 Lack of generalisation of skills.
comprehension.  Visual cueing systems can{ S @Sy & 2 MBoé reldxatidh} calming
support the classroom curriculum and behav- and destressing activities low lighting, simple

iour programs.

The use of visual strategieschedules, signs, _
528t AONRLIGA FNB KAIKE @

{20AFt {G2NASaxn IyR
ommended and can be used to:

1 help andenablethe
student to understand

1 show what is required

1 show what will happen
(e.g. Timetables)

1 support communication
including making
choices

1 encourage independ-
ence

1 provide reassurance
1 show feelings, emotion:
1 teach social skills

1 support development of
appropriate classroom
behaviours

1 provide reward sys-
tems.

circle time

lunchtime

5, &)

recess

/193
v
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No

. —

furniture, no distractions, low noise. (Refer to
previous Newsletter and Kennington P.S. initia-

Beproactivel Learn to recognise the early signs
of stress.

BEHAVIOUR STRATEGIES
Prepare for change

1 Use visuals, timetables, schedules; develop a
routine

1 Talk through what is going to happen next

1 Creative visualisatiogtalk through and
teachwhat youWANTto happen

1 Teach the behaviour / social skill you expect,
make these expectationdearandconcise,
then practise

1 Use individualized (achievable) rewards and
reinforcements.

1 Teach feelings and emotions
Organisation

Be calm!
Be prepared!
Be consistent and communicate clearly.
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10 Essential Tips for Understanding Autism
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V ReasonThey find looking and listening at the same time hard to do

[ | Np:Sste@ikey.comlall { KS S F2dzy R
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2. Give them time to answer any of your questions.

V ReasonThey have slower processing time. Sometimes it can take them up to a min-

ute to formulate the answer in the correct sequence.

3. If they feel pressured they will answer with stock standard answers.

V Reasont KS& 1y26 Al

1y26é3 aeSaé¢s avyleoSs

ne ¢KSe 2FGSy R2yQi

gAtt IS

i K

M TEACHER /
.~ ESO EDITION
[

\YS O

SY 2dzi 2F GNRdzotS ljdaAdOlfed ¢KAA

FYyR 2F6GS8Sy GKA& AayQild GKSANI GNHS

F'y&éSNI

G3ISYSNItAaSE AYyTF2NNIGA2Yy 0SiGé6SSy LIS2LXS |y

V Reasonl 2YS62N] FT2NJ (S OKSNJ WEQ A& Ay G(KS &Sttz2¢ ol ails

placed in the green basket.

[

V ReasonThey are best with one folder with everything inside. Limit the number of

pencils, pens etc.

. They find organisation of their school equipment very difficult.

6. Limit their choices and be very specific with choices.

V ReasonThey find choices overwhelming and are often concerned with making

wrong choice due to their difficulty with problem solving.

7. Be as clear, concise and concrete as possible.

V ReasonPeople with an ASD have difficulty with abstract thinking.

8. Avoid verbal overload.

R2y Qi

G odzi T2

KT

Btudents with ASD

DS

at you all the time.

They find looking

and listening at

the same time

V ReasonThey are visual learners and verbal information takes them longer to proc-

ess and retain.

9. Avoid verbal arguments by redirect-
ing them to what they should be
R2Ay3Id 93 a{ il NI

V ReasonThey often enjoy ver-
bal arguments.

10. People with an ASD need positive
feedback to know they are on the
right track.

V ReasonBecause of their fear of
failure and they want to be Mr or
Ms Perfect.
{dzS [FN)] Sewa ¢Soa
information and practical tip sheets
similar to this one. You can find details
of her practical workshops on the last
page of this newsletter.

| am a visual
learner

| find making
choices overwelming

\

5

| find it difficult
m to be organised

| need time to

process information.
/ Please check that |
/ understand
S 9K . F

| need clear, concise
and concrete instructions
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Ut helps them to
understand how

to read social

cues, understand
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perspectives and

tells them

common

responses in a

specific format
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can be used to help chil-
dren understand a
social situation,
skill or concept.

4 %dition,Carol Gray

¢tKS bSg {20Al¢
Book: lllustrated
Edition Carol Gray

It helps them

to understand Additional Infor-

how to read mation:

social cues, /' Nt DNJ & Qz¢
understand {20A1 € {G2NX
20 KSNI L are trademarked

perspectives
and tells them

and use a specifi-
cally defined for-
mat. They focus on
building behavioural and
emotional understanding
X and in generalising skills across
Y social situations. However there
may be other publications that you

R &fnd a¥rsd (sdmétimes called Be-

common re-
onses in a specific
§r t @nd style. Social
{G2NRAS&an | NB
with children with Autism
Spectrum Disorder and Social
I NI AOEt Sau F2ff20

FT2NI GNRGAYI | {204 UrRVIBBrStorR$lB8ehal?duSschpts, Social

more age appropriate format for adoles- Scripts etc) which use a similar format. The

cents. following websites contain samples of social

2 KEG FNB GKS 1A Ya stories whciiepud be aqapied Ratissdpie
ourclass.

CKS FAY 2F {20Alf {u2 ASan Aa (2 akKEFENB AyT2N
tion about social situations in a way that can Autism Help website:

be easily understood. The aim is to improve ahttp://www.autismhelp.info/htm/education/
a0dzRSY (1 Qa dzy RSNE G y R AafBae? FideS@Syia FyR SELISOm
tations which then leads to them to making FlemingtonRaritan Autism Program (New Jer-

more effective responses.

sey) website:

2 R2 L G6NRUS | { %tQ:/}wlébgter.f{rs&].kgzm%s)fatftistic/Social%
{20ALf {li2NAS&an O}y aEtogeNRdalSofesBmIS OA FA O & 7
a student who is having difficulty understand- the watson Institute (Pennsylvania) website:

ing a specific social situation. They provide
step by step description and are written from
GKS addzRSydQa LISNE LIS
give students an understanding of the
thoughts, emotions and behaviours of others. Autism 4 Teachers:

/N2t DNI&Qa 6S0ahlsS WORANBPUCICEESEAS Fdzf Ay T2 NYE 71
tion for parents and teachers about resources/ £ A 01 2y a9y GSNI | SNBE¢ (K¢
G2 +aarald Ay oNRGAYS3 |'{I SI% hasBeer{createdJénd uppc(jated XyR o2y

GrAya abyLts {20Alt {guu%o teachers *ro\é’uRhe éentral’ﬁlorlda !A 'tl‘h AT

ot s ? w G2 addilR NI ad dzgrga&floads o?souaf(sklll resour)\ces |nc|u{d|ng on
trum Disorder.

free stories, useful links, and social skills games.

http://www.thewatsoninstitute.org/teacher

so rces2.is )
{2 é G2NANSan K¢
Daqeld 216139 24060122641 747290

Carol Gray website: The following URL will take you to an extensive

http://www.thegraycenter.org/sociaktories it of other Social Stories resources:

Resources: http://www.okautism.org/sites/okautism/
uploads/documents/ResourcesSocialStories.pdf

The New Social StoryBook: 18 Anniversary


http://www.autismhelp.info/htm/education/later/later_index.htm
http://www.autismhelp.info/htm/education/later/later_index.htm
http://webster.frsd.k12.nj.us/autistic/Social%20Stories/social_stories.htm
http://webster.frsd.k12.nj.us/autistic/Social%20Stories/social_stories.htm
http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290
http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290
http://www.thewatsoninstitute.org/teacher-resources2.jsp?pageId=2161392240601226415747290
http://www.okautism.org/sites/okautism/uploads/documents/ResourcesSocialStories.pdf
http://www.okautism.org/sites/okautism/uploads/documents/ResourcesSocialStories.pdf
http://www.thegraycenter.org/social-stories

What else can | do as a classroom teacher?

wSTt SOGAz2ya

' Build my
K self esteem

J USE MY

SPECIAL INTER
JON

Teach other students
because | am probably
an expert

If you were fortunate enough to attend the re-
cent Autism Victoria Conference (in Melbourne,
or televised at a regional centres), your mind will
still be buzzing with ideas to support your stu-
dents with ASD. For those of you that missed
this opportunity, you can now access informa-
tion from the various sessions at this link:

http://www.autismvictoria.org.au/conference/

Dr. Wendy Lawson outlined some great strate-
gies for teachers to try. Both Wendy and her two

FNRY 5N 2SyRe@
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Tap into my world.
Don’t stay there, but
use this as a good
entry/starting point

Help me
navigate/understand
unfamiliar or
difficult concepts

"\

Reward/reinforce
positive/appropriate
behaviour

cial interest area. Students with ASD often have
a narrow area of intense interest. Their ability to
retain facts related to this area of interest can be
astounding. Wendy suggested using this re-
stricted interest as a way to tap into their world
and to tackle other issues...

Similarly, Wendy explained how ICT can be a
fantastic communication tool for students with
ASD. As these students struggle with social inter-
action, interaction online (e.g. on a class wiki)
can be less threatening for them.
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O0Stude

with ASD often

have narrow

areas

of intense
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sons have had an ASD diagnosis, so her sugges-
tions come from a wealth of knowledge and first Click on the previous web link for more gems
hand experience. In particular, Wendy stressed from Wendy and to access valuable information
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